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1. Introduction 
1.1 As stated in our curriculum policy our core purpose is to further social justice by ensuring that all pupils, 

regardless of start point, are able to build a wide body of knowledge that takes them beyond their existing 

experiences and interests. This vision can only be realised through high quality teaching supporting all 

pupils to learn. 

2. Scope and purpose 
2.1 This policy should be read in conjunction with the Curriculum Policy and Assessment Policy. It is relevant for 

all teaching staff and teaching assistants at the Trust. 

2.2 We recognise that the best teaching is often organic and highly responsive, as such this policy should not be 

seen as an instructional guide as to how to teach. The principles and methods set out below outline 

effective practice based on research. 

2.3 By creating a common language we empower staff to engage in complex discussion on the impact of their 

teaching. These common practices also support pupils to learn by reducing cognitive load. If the pupil is 

already aware of the teaching technique being employed, less bandwidth is used on understanding the 

method, giving more bandwidth to understanding the content. 

3. The science of learning 
3.1 Teachers should embrace research regarding the science of learning. Having knowledge of how pupils learn 

ensures we design lessons that best meet their needs. We recommend staff make themselves familiar with 

Deans for Impact principles of learning and implications for teachers .  1

3.2 Teachers should be aware that learning is the process of converting information in your working memory to 

your long term memory. Teaching methods should introduce new information to pupils by referencing 

material they will already know.  

3.3 Teachers should have an understanding of the work of Sweller (Sweller, 1998) on Cognitive Load Theory. In 

summary the working memory can only contain a limited amount of information, anything more and it 

becomes ineffectual.  

3.4 There are three forms of cognitive load; Intrinsic (the difficulty of the material itself), Extraneous (the load 

generated by the way the material is presented), Germane (the elements that contribute to the 

development of ‘schemas’). 

4. The process of teaching 
4.1 Teaching is not instruction, it relies on constant feedback to allow for adjustment and correction. This can 

be best summarised through the cycle of development, consolidation, checking. Development speaks to the 

introduction of the subject matter to be learnt. Consolidation allows an opportunity for pupils to engage 

with this material in a way that supports the transition from working memory to long term memory. 

Checking allows the teacher an opportunity to evaluate the progress pupils have made to the desired 

outcome. This cycle may happen multiple times within a lesson. 

4.2 Learning should be properly sequenced, lessons should not be stand alone. Content should be delivered in 

a way that allows pupils to build on prior learning and anticipate next steps. Teacher should refer to 

department curriculum documents that support in the sequencing of learning. 

4.3 Clarity of communication at each point will ensure that pupils know what is expected of them and will be 

empowered to progress towards the desired outcome. Clarity of communication also acts to reduce 

extraneous cognitive load. 

4.4 Teachers should engage with regular meaningful assessment of pupils knowledge in line with their schools 

Assessment Policy. Predominantly this will take the form of Assessment for Learning (AfL or formative 

assessment). This type of assessment allows the teacher to see the progress a pupil is making and offer 

feedback or adjust their teaching in order to best support that pupil in learning.  

1 Deans for Impact, 2016, The science of learning, <https://deansforimpact.org/resources/the-science-of-learning/> 
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4.5 Though teachers will be required to undertake Assessment of learning (AoL or summative assessment) the 

adage ‘simply weighing the pig will not make it grow’ applies. It is not expected that pupils sit regular high 

stakes assessments simply to provide a level or grade. This represents a poor use of lesson time that could 

be devoted to supporting learning. 

5. Metacognition and Self-regulated Learning 
5.1 This refers to the ability of pupils to explicitly think about their learning. It is achieved by developing 

techniques that allow them to plan, monitor and evaluate their learning. 

5.2 The Education Endowment Foundation’s (EEF) research into the effectiveness of Metacognition and 

Self-regulated Learning cite ‘consistently high levels of impact, with pupils making an average of seven 

months’ additional progress.’  2

5.3 Teachers should consider how they will teach pupils to plan, monitor and evaluate their learning through 

explicit instruction. This should be accompanied by effective modelling that allows pupils to ‘see’ the 

teachers thinking. A full summary can be seen here. 
5.3 Much of this work is reflected in Barak Rosenshine’s Principles of Instruction (Rosenshine, 2012). These 10 

principles support teachers to embed the science of learning in everyday teaching. We recommend all 

teachers familiarise themselves with this work.  

5.4 The Rosenshine Principles of Instruction are: Begin with a review of previous learning, Present new material 

in small steps, Ask questions of students and check responses, Provide models, Guide Student Practice, 

Check for understanding, Obtain a high success rate, Provide scaffolds, Require and monitor independent 

practice, Engage students in a weekly and monthly review. 

 

6. Behaviour 
6.1 Teachers have responsibility for promoting good and courteous behaviour both in classrooms and around 

the school, in accordance with the school’s behaviour policy. They must have high expectations of 

behaviour and promote good standards of conduct and behaviour at all times.  3

6.2 Teachers are advised to familiarise themselves with the work of Doug Lemov, Teach Like a Champion . 4

Specifically we would recommend teachers gain an understanding of Least Invasive Corrections, Cold-calling 

and No-opt out questioning. These techniques, when properly implemented support students to form good 

learning habits that are applicable in all classrooms. Moreover, teachers can provide support for one 

another by using these strategies consistently.  

 

7. Adaptation 
7.1 It is expected that teachers have a good understanding of the pupils in their classes so that they are able to 

provide ‘sufficient difficulty’ for all pupils. This may mean setting different tasks and different expectations 

for different groups within a class. However, it should be noted that we do not require teachers to set tasks 

in all lessons to be tailored to meet each student's individual abilities. 

7.2. Teachers should be reminded that ‘a rising tide raises all ships’; that by teaching to the top and expecting 

the best in all pupils they will be supported and driven to achieve their best at all times.  

7.3 Specific consideration must be given to the teaching of SEND pupils. Appropriate adaptations should be put 

in place to support their learning. Individual Education Plans (IEPs) will give clear guidance on strategies 

that can be used to cater for specific additional needs. 

2 Education Endowment Foundation, 2018, Metacognition and self-regulation, 
<https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-reg
ulation/> 
 
3 Department for Education, 2017, Teaching Standard 7 
4 Doug Lemov, 2015, Teach Like a Champion 
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7.4 Importantly, teachers should be mindful of the different starting points pupils in their class may have and 

how this may be best addressed. Teachers should use the start point ‘What am I building on?’ to help 

identify the possible need to provide different entry points. 

7.5 Teachers should remember that differentiation also applies to questions that demand a verbal response. 

Techniques that elicit short responses from less able learners can be extended and rephrased by others. 

Good practice would see the teacher use these additional responses to support the initial responder in 

developing their answer. 

7.6 Teachers must pay close attention to the reading ages of their pupils and consider barriers to engagement 

with lesson material that may come from an inability to decode information from text. Where this is 

identified teachers should make use of strategies that develop reading fluency and comprehension. 

 

8. Professional Development 
8.1 Teachers must take personal responsibility for the continual development of their pedagogical subject 

knowledge; how to teach their subject. Simply knowing the material being taught is not sufficient, teachers 

must actively engage in discussions with colleagues and other professional bodies to constantly question 

and evaluate methods of teaching.  

8.2 Schools will provide a programme of Continual Professional Development (CPD) for all teacher and teaching 

assistants with a specific focus on the development of teaching and learning. These sessions should not be 

seen as a ‘one off’ or as providing ‘bolt-on’ ideas but as the continual development of teaching in line with 

the principles set out in this policy. 
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